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Assessment Policy  

 
 Introductory Statement and Rationale 
This policy was formulated by the staff of S.N. Phádraig Naofa, Avoca on our school development planning day on 24 th April 
2007. The policy is based on advice and information provided in the Primary Curriculum, the NCCA Website, the NCCA 
document Supporting Assessment in Schools and Circular 0138/2006. This policy was revised in January 2016. 

What is Assessment? Assessment is the process of gathering, recording, interpreting, using and reporting information about a 
child's progress and achievement in developing knowledge, skills and attitudes (Assessment in the Primary School 
Curriculum, Guidelines for Schools; NCCA, 2007, p.7). Assessment monitors and evaluates the pupil’s learning. Self-
assessment through reflection is used by teachers to monitor teaching and learning in their classrooms and practice 
(effective or not) shared with colleagues. Assessment of Learning (AoL) and Assessment For Learning (AfL) are an integral part 
of the teaching and learning process. AoL is summative assessment typically done at the end of an instructional unit. 
Formative assessment is used to feedback to the teaching/learning process and looks forward, informing what will be done 
next. 

 Policy Rationale 

The core of the policy is that all children should experience success at school.  This policy endeavours to identify at the 
earliest possible opportunity, children who may have learning difficulties and put in place a whole school response to their 
needs.  An effective assessment policy is central to this core objective. 

 

Relationship to School Ethos 

The school adopts a holistic approach to the education and development of each child and the enhancement of teaching 
processes.  An effective Assessment policy identifies early interventions that need to be put in place to ensure that relative 
success, increased confidence and raised self-esteem is achieved. 

Aims and Objectives 

The primary aims / objectives of the policy are to: 

• facilitate improved pupil learning 

• create a procedure for monitoring achievement 

• track learning processes which assist the long and short term planning of teachers 

• to co-ordinate assessment procedures on a whole school basis involving parents and pupils in managing strengths and 
weaknesses. 

 

Principles. 
1. Careful thought is given to the purpose of assessment, adopting a wide range of methods to reflect the whole 

Curriculum and learning opportunities. The main purpose of assessment must be to facilitate progress in a pupil's 
learning. 

2. Assessment is an integral part of the teaching and learning process, a valuable formative tool. 
3. The range of opportunities for carrying out continuous assessment is increased by good classroom organization, which 

encourages children to work independently while the teacher is concentrating on a small group. 
4. The outcomes of assessment modify our teaching methods, provide feedback on the Curriculum as well as indicate 

pupil progress.  
5. We recognize the potential for assessment in developing a positive self-image in the pupil from positive and 

constructive feedback and the feeling of success, which encourages further study. 
6. In addition to normal assessment, opportunities are taken to record significant points in a child's development, such 

as:  
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          a moment of 'breakthrough' in understanding 
          surprises and unusual reactions 
interesting examples of strategies for mental calculation 
the difficulties encountered and possible reasons for them. 

Why assess learning and teaching? 

• To inform teachers’ setting of learning targets and activities for individual pupils, groups and the whole class 

•To inform the school improvement plan and to revise and update whole school improvement targets. 

•To assist planning, evaluate and modify teaching strategies based on the outcomes of assessment   

  •To inform class groupings and differentiation of work 

 •To identify pupils with learning difficulties 

•To use assessment outcomes to assist and improve the effectiveness of the teaching and learning programmes  in  Scoil N. Phádraig Naofa. 

•To effectively and sensitively use assessment outcomes to assist pupils to reflect on their own learni 

•To be able to provide accurate information about pupil’s progress to relevant parties particularly pare 

•To evaluate pupil achievement in curriculum areas in comparison with national norms 

 How do we assess learning and teaching? 

In Scoil N. Phádraig Naofa the gathering of information on pupils’ learning is timely and happens at regular intervals .A broad range of 
assessment approaches/strategies/tools are used in Scoil N. Phádraig Naofa in all subjects, to cater for a wide spectrum of 
needs among the pupils taking into account their individual learning styles and needs. The pupils may be assessed with their 
class or individually out of the classroom, whichever is deemed the most appropriate for the pupil, at the time. Alternative 
assessment tools will be designed altered or sourced by the Special Education Needs (SEN) and class teachers should the 
assessments be deemed inappropriate to the pupil’s level of ability. 

Teachers use many different tools to assess children's learning and teaching effectiveness in all subjects including: 

Teacher observation 

• Teacher reflection  

• Teacher-designed tasks 

• Work samples 

• Concept mapping used sometimes in English and SESE 

• Curriculum Profiles 

• Portfolio and project assessment 

• Self-assessment (SALF folders) 

• Conferencing: teacher/pupil, teacher/teacher, teacher/parent 

• Diagnostic and Standardised Tests 

• Tracking of reading material –Library Log 

• Psychological Assessments 

2. Teacher designed tests/surveys 

Data from these tests/surveys are used by teachers to inform teaching and learning, adapting teaching 
methods/strategies, deciding where to focus their attention in their teaching and for sharing good practice and 
seeking advice with and from colleagues when required. Surveys were completed by the staff At the beginning 
of the year. The results were analysed and reported back in November. These results formed the basis of our 
Self Improvement Plan 2015-2018 
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Diagnostic Assessment 

The school policy on Psychological Assessments lists all diagnostic tests used by the school.  Such tests are administered by the Learning 
Support and Resource Teachers following referral by the class teachers in consultation with parents / guardians.  The administration of such 
tests is in keeping with the approach recommended by Circular 02/05 where a staged approach is used by the individual class teachers 
before recourse to diagnostic testing /psychological assessment.  Parents are advised of the outcome and if a psychological assessment is 
warranted, parental permission is sought and a consent form is completed.  The Principal will facilitate such an assessment happening. 

 

The diagnostic tests used in the school include – 

  •The Dyslexia Screening Test (Junior) 

• Jackson’s Phonics 

•Literacy Profile 

• Early Language Skills Checklist (Infant Reading Test) 

• Diagnostic Reading Analysis 

• Larr Test of Emergent Literacy 

• Early Literacy Test 

• Dolch List Test 

• WRAPS 

•Norman France – Profile of Mathematical Skills 

•Aston Index 

• Otis Lennon Mental Ability Test (Irish Version) 

• Diaphon 1 

• Foundations for Learning 

 Basic Number Diagnostic Test 

• Single Word Spelling Test 

•Sigma T 

•Drumcondra Reading 

* Drumcondra Early Literacy and Numeracy 

 

The screening tests used to identify learning strengths and weaknesses in our school are – 

• Belfield Infant  Assessment Programme 

• Drumcondra Early  Numeracy Tests 

• Drumcondra Early Literacy Tests 

• Middle Infant Screening Test  (MIST 

• Non Reading Intelligence Test (NRIT)  

• The Dyslexia Screening Test (Junior) 

• Literacy Profile 

•  Early Language Skills Checklist (Infant Reading Test) 
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Standardised  Tests. 
 

         • Drumcondra Literacy Tests 
           • Sigma T 
A full list of tests used at S.N. Phadraig   Naofa can be seen in Appendix 1 attached to this document. 

These tests are administered individually or on a whole class basis.  The MIST and BIAP are administered on a whole class 
basis in the latter part of each year, while the Neale Analysis is administered individually by the Learning Support teacher 
when deemed appropriate.  Screening is used by the school to initiate the staged approach to intervention as per circulars 
24/03 and 02/05. Children undertaking the “Follow-On” programme after MIST testing are retested by the SEN teacher upon 
completion of the programme.  

 

Psychological Assessment 

If stages 1 and 2 fail to deliver adequate intervention the class teacher / Principal will contact the parents for permission to 
secure a Psychological Assessment for their child (see Psychological Assessment policy).  An assessment will determine the 
subsequent level of intervention, be it Learning Support Resource hours or an Individual Education Plan.  The most common 
form of assessment used in our school is teacher observation, teacher designed tests, projects and homework (informal 
assessment).  These informal assessments are at the discretion of individual teachers.  Records of teacher-designed tests are 
kept by the individual teachers and communicated to parents at the Parent-teacher meeting / end of year report.  Each 
teacher has discretion as to the format, administration and frequency of in-class testing.  The most common types of 
informal teacher designed testing in our school are Maths tests, spelling tests and quizzes. 

 

Recording 

Each pupil has a file which is stored in the administration office.  Test scores are usually stored on a class record sheet with a 
copy in the office and one in the class of the teacher with overall responsibility for assessment in the school.  Information is 
passed on from teacher to teacher on a need to know basis. Children receiving extra support in school have a separate file 
which contains their IPLP/GPLP.  Procedures are in place to manage sensitive data (see Data Protection Policy). 

 

Success Criteria 

This policy is considered successful if – 

• Early identification and intervention is achieved 

• Clarity is achieved regarding procedures involved in staged approach 

• Procedures are clear and roles and responsibilities are defined 

• The Special Education team have clearly defined roles and objectives 

• There is efficient transfer of information between teachers 
 

Roles and Responsibilities 

Special Education teachers and the Principal assume shared responsibility.  It is the responsibility of the class teacher to set 
in train staged interventions at class level.  At Stage 2, the responsibilities are shared with the Special Education team.  The 
Principal assumes a primary role at Stage 3 when a Psychological Assessment may be required.  Parents have a role at all 
stages and the lines of communication must be always kept open. 

Implementation 

This policy will be fully implemented by April 2016. 

Ratification & Communication 

This policy was  ratified by the Board of Management in March 2016 and communicated to parents thereafter. 

Review Timetable 

This policy will be reviewed in   three years and amended as necessary by means of a whole school collaborative process. 
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References   

Working together to make a difference for children - NEPs 

• Learning Support Guidelines. 2000. DES 

• Circular 02/05 Organisation of Teaching Resources for Pupils who need Additional Support in Mainstream Primary 
Schools 

• Primary School Curriculum– Section on Assessment for each subject 

• NEPS – Working together to Make a Difference for Children 

• Drumcondra English Profiles. G. Shiel & R. Murphy ERC 

• Commonsense Methods for Children with Special Needs. Peter Westwood. Routledge Falmer 

• A range of assessment tests are listed on the www.sesse.ie website 
 

Signed      Marion Canavan                          Mary Cahill   

            Marian Canavan (Chairperson)                   Mary Cahill (Principal) 
            Board of Management  
           Scoil N. Phádraig Naofa, 
          Avoca 
 

 

 

 

 

  

http://www.sesse.ie/
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APPENDIX 1- MODES OF ASSESSMENT USED IN S.N.PHÁDRAIG NAOFA 

MODES OF ASSESSMENT UTILISED IN JUNIOR AND SENIOR INFANT CLASSES  

Tools used  When? How? How do the findings impact on 
practice 

Assessment for 
learning 

    

Pupil self-
assessment 
focused on 
learning 
 
 
Sharing the 
learning 
intention 
WALT 

Written work,  
cutting, 
 fine motor skills,  
comprehension 
artistic talent 
 
Discussion  
 

Daily 
Weekly(JI) 
 
Daily 
Weekly 
 
Ongoing 

Copies, handwriting books 
Morning activities 
AISTEAR 
Teacher Questioning/Thumbs 
up/down 
Copy/ Directed drawing. 
Discussion 

Highlights needs/strengths that 
are then addressed through 
grouping, etc. 
 
 
 
Impacts on further curricular 
planning. 

Teacher self-
assessment and 
reflection. 
This will be done 
in the 
professional 
reflection section 
of the new 

planning 
templates 

All the above 
 
 
 
 

Monthly Using a wide range of data and 
teacher observations 
 
The principal responds ‘in 
writing’ to the reflection 1-2 
times a term 

Practice is changed if required 
and recorded. Strategies are 
identified and/or modified and 
recorded. Good practice is 
shared.  

Conferencing 
pupil-teacher 
dialogue 

Comprehension 
Reading Skills 
Maths Concepts 
Oral Language 
Social Skills/ Self Esteem 
 

Daily 
Weekly 
Daily 
Ongoing 
Ongoing 

Verbal interaction/questioning 
 
Observation 
Questioning 
Observation 

Teacher groups children based 
on assessments and 
differentiates 
work/instructions accordingly. 
 
Any interventions/referrals 
needed are carried out 

Tools used What is assessed and/or 
info shared? 
Knowledge, skills, attitudes, 
dispositions. Deciding what 
to assess is based on the 
curriculum objectives 

When? How? How do the findings impact on 
practice ? 

Conferencing 
teacher-teacher 
dialogue 

Content, methodologies, 
resources, challenges, good 
practice/ideas 

informally 
(daily) 

Formally once or twice a term 
 
 
 

CPD  
Shared good practice is 
incorporated into fortnightly 
plans 

Conferencing 
teacher-parent 
communication 
 
 
 

Social, behavioural + 
academic progress and 
development 

Informally on a 
regular basis + 
specific 
meetings when 
necessary. 
P/T meetings 

Verbal Interaction 
Notes home in copies where 
necessary 

Continuity + collaboration 
between home and school 
Better understanding of causes 
of behaviour 
Parental awareness of 
importance  
of involvement with 
homework, etc. 

Portfolio 
assessment 

As No. 1   
Assessment folders 
Child’s Folder 

As No. 1 

Concept mapping Not currently a form of 
assessment in Infants 

   

Questioning All areas of curriculum Continuously Teacher questioning 
Peer Questioning 
 

As No. 1 

Teacher 
observation 

All Areas Continuously Observation 
Aistear is used as a vehicle for 

As No. 1 
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this. Anecdotal feedback is 
recorded in pictures which are 
then put into a folder. 

Assessment of 
Learning 

    

Teacher designed 
tasks and tests 

Maths 
Phonics and tricky words 
Sight vocabulary 
Letter Formation 
Student Learning Portfolios 
Reading records- teacher 
and volunteers 
Testing of cvc words-
dictation 
 

Termly 
Weekly 
Monthly 
Termly 
Termly 
Continuous 

Checklists 
   
Observation 
   

 
AS No. 1 
 
 
 
 

Standardised 
testing 

Belfield Infant Assessment  
 
 
Middle Infant Screening 
Test  

Latter half of 
the year 
    

Teachers swop classes and 
correct the class that they 
supervise in conjunction with 
the L.S. teacher that supports 
the particular class. 

Children are grouped for Team 
Teaching in SI 
 
Used in division of SI classes 
transitioning to 1st. 
 
 

 

                                            Scoil N. Phádraig Naofa  Assessment Grid Rang 1 agus 2. 

Assessment for 
learning 

    

Tools used What is assessed and/or info 
shared? 
Knowledge, skills, attitudes, 
dispositions. Deciding what to 
assess is based on the 
curriculum objectives 

When? How?  
Certain methods are more 
suited to certain assessment 
procedures and to certain 
subjects. The teacher uses 
appropriate assessment 
methods to measure the 
extent to which the children 
have achieved these 
objectives 

How do the findings impact on 
practice? 

Pupil self-
assessment 
focused on 
learning 

All of the above 
 
 
 
 
 
 
 

Ongoing Portfolios Makes student and teacher 
more aware of standard of 
work required/expected 
Teacher may clarify/change 
language 
Teacher becomes more aware 
of the children’s interests and 
what they enjoy 

Teacher self-
assessment and 
reflection 

All the above 
 

Monthly Using a wide range of data 
and teacher observations 
 
The principal responds ‘in 
writing’ to the reflection 1-2 
times a term 

Practice is changed if required 
and recorded. Strategies are 
identified and/or modified and 
recorded. Good practice is 
shared.  

Conferencing 
pupil-teacher 
dialogue 

All the above On going At pupils desk - individually 
At teachers desk - individually 
In small group situations 

As above 

Conferencing 
teacher-teacher 
dialogue 

As above Informally 
every day  

Once or twice a term. 
 
 
 
 
 
 

Sharing of ideas may result in 
different practice and sharing 
of resources 
Review and revision of plans 
and activities 

Conferencing 
teacher-parent 
communication 
 
 
 

As above November 
P/T 
meetings, 
IEP meetings 
Incidentally 
throughout 
the year 

School diary 
Reading logs 
Communication copies 
Parent/Teacher meeting 

Change expectations i.e. 
realistic outcomes 
Change the way you interact 
with pupils 
Setting different tasks for 
homework 
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Portfolio 
assessment 
 

As above On-going  
Process Portfolio – Samples of 
work from throughout the 
school year 

Shows real problems occurring 
again and again – e.g. reversal 
letters, grammatical errors 

Concept mapping 
 

As above On-going 
(Start/end of 
new topic) 

Mind map Gives good idea of child’s prior 
knowledge of topic 
May result in change of 
teaching and content of lesson 

Questioning 
 
 
 
 
 
 

As above On-going Whole class 
Small group 
Individual 
 

Reteach as necessary 
Change wording 
Revise topic 

Teacher 
observation 
 
 
 
 

As above On-going Station teaching 
Teacher’s diary recording of 
observations (Running record) 
as deemed necessary for 
specific children 
More effective and purposeful 
monitoring of specific 
child/group 
 
 

Written records make the 
planning  of further work for an 
individual, group or whole class 
more focused and systematic 
Enables the teacher to gather 
info on the child’s learning 
needs and preferences  

Assessment of 
Learning 

    

 
Teacher designed 
tasks and tests 

 On-going Sum of the day/week 
Word lists 
Spelling Tests/Dictation test 
Tables Tests 
Writing check lists 
Tests to check proof-reading, 
comprehension and 
grammatical concepts taught 
in class 
S.A.L.F Books 

Planning is adjusted 
accordingly for future work 
directed towards the children’s 
needs 
 

Standardised 
testing 

SIGMA T (Maths) 
Drumcondra (English 

May Teachers swop classes and 
correct the class that they 
supervise in conjunction with 

the L.S. teacher that supports 
the particular class 

Helps in deciding classes for 
the following year 
Results are useful in planning 

further learning in numeracy 
and literacy 

 

 

 

 

Assessment modes – Third and Fourth Classes  

Tools used: What is assessed and/or 
information shared? 
(Knowledge, skills, attitudes, 
dispositions. Deciding what to 
assess is based on the 
curriculum objectives) 

When? How? How do the findings 
impact on practice? 

Pupil self-
assessment 
focused on 
learning 

All of the above On going Portfolios Findings are 
reflected on to help 
focus on areas of 
individual need. 

Teacher self-
assessment and 
reflection 

All the above Monthly Using a wide range of data 
and teacher observations 
 
The principal responds ‘in 
writing’ to the reflection 1-2 
times a term 

Practice is changed 
if required and 
recorded. Strategies 
are identified 
and/or modified and 
recorded. Good 
practice is shared.  

Conferencing 
pupil-teacher 

All of the above On going Child goes to teacher. 
Teacher goes to child. 

Enables teacher to 
encourage and 
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dialogue  support the 
individual learning 
styles of each 
individual child. 
Provides 
opportunity to 
praise and challenge 
children and set 
individual targets. 
Provides 
opportunity to 
follow up on 
differentiation. 

Tools used: What is assessed and/or 
information shared? 
(Knowledge, skills, attitudes, 
dispositions. Deciding what to 
assess is based on the 
curriculum objectives) 

When? How? How do the findings 
impact on practice? 

Conferencing 
teacher-teacher 
dialogue 

Methodologies 
Resources 
Planning/ Scheduling discussed 
Collaboration in relation to on-
going events in the school. 
Special Needs/ Concerns of 
individual children experiencing 
difficulty. 

Informally Once or twice a term Sharing of ideas and 
collaboration. 
Opportunity for 
professional 
dialogue which 
builds confidence. 
Sharing practice 
enriches teaching 
styles and 
encourages 
teachers to build on 
their own repertoire 
– work smarter. 
‘Many heads…’ 

Conferencing 
teacher-parent 
communication 
 
 
 

All of the above  
(a) November 
(b) On-going 
(c) June 

 
(a) Parent/ Teacher 

Meetings 
(b) Incidental 

meetings re. 
issues, IEP 
meetings, 

(c) Discussion based 
on written reports 

Encourages and 
promotes 
partnership 
between school and 
home which 
facilitates a better 
understanding of 

school life and 
provides 
opportunities for 
real parental 
involvement. 
Enriches children’s 
learning experiences 
by having parents 
interested and 
involved. 
Provides insights 
and clearer 
understanding of 
children’s 
circumstances and 
priority needs. 

Portfolio 
assessment 
 
 
 
 
 

All of the above On-going  
Art Portfolio 
 
Project work 

Provides a record of 
children’s learning 
which develops and 
builds confidence. 
Promotes a sense of 
self-efficacy. 
Provides a lens by 
which the teacher 
gets a sense of the 
children’s sense of 
self-worth. 

Concept 
mapping 

Knowledge 
Attitudes 
 

On going SESE 
Maths  
P.E. 

Informs KWL - A 
record of 
knowledge from 
which to build. A 
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record of progress. 
For children which 
builds self – efficacy. 

Questioning 
 

All of the above  
 

Daily Higher Order 
Lower Order 
Closed Questions 
Open Questions 
 

Elicit knowledge 
which informs 
further teaching and 
planning. 
Platform from which 
to build on 
differentiation in an 
all-inclusive way.  

Teacher 
observation 
 
 
 
 

All of the above Daily Listening 
Observing. 
Observing interactions as 
children collaborate during 
pair work, group work and 
station teaching. 

Informs, 
interventions. 
Provide 
opportunities for 
praise and further 
interactions. 
Informs 
differentiation of 
interventions with 
regard to social and 
behavioural skills.  
Informs scaffolding 
where necessary. 

Teacher 
designed tasks 
and tests 

(a) All of the above 
(b) Knowledge 

(a) Weekly 
(b) Termly 

In group work through 
collaboration 
Oral – tables, reading, Gaeilge 
Aural 
Written 

Record of progress 
informs 
expectations. 
Informs 
differentiation. 
Informs support 
interventions and 
further planning for 
assessment. 
Facilitates setting 
individual targets.  

Standardised 
testing 

Knowledge 
Skills in (a) Literacy 
             (b) Numeracy 

End of May Teachers swop classes and 
correct the class that they 
supervise in conjunction with 
the L.S. teacher that supports 
the particular class 

Informs class 
groupings for the 
following year. 
Informs groupings 
for Literacy and 

Numeracy in 
classes.  

 

Modes of Assessment- 5th /6th classes 

Assessment for Learning     

Tools used What is assessed and/or 
info shared? 
Knowledge, skills, 
attitudes, dispositions. 
Deciding what to assess 
is based on the 
curriculum objectives 

When? How? How do the findings 
 impact on practice ? 

Pupil self-assessment 
focused on learning 

Knowledge, skills and 
reasoning 

Fortnightly 
Daily 

My Maths at 
School 
Thumbs Up 
Thumbs Down 
Self- Assessment 
of work on 
paragraphs and 
genres in English 
Peer editing 
SESE – KWL 
charts 

Dictates differentiation used 

Teacher self-assessment 
and reflection 

All the above 
 
 
 
 
 

Monthly Using a wide 
range of data and 
teacher 
observations 
 
The principal 

Practice is changed if  
required and recorded.  
Strategies are identified 
 and/or modified and recorded.  
Good practice is shared.  
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responds ‘in 
writing’ to the 
reflection 1-2 
times a term 

Conferencing pupil-
teacher dialogue 

Individual learning 
targets/goals 

weekly one to one/one 
to group 

Change methodology  
to suit individual/group need 

Conferencing teacher-
teacher dialogue 

Learning 
objectives/outcomes and 
associated activities. 
Sharing good practice 

Informally During Croke Park 
Hours 
 
 

enhances teaching 
Teaching ideas extended 

Conferencing teacher-
parent communication 

Child's learning 
outcomes and social and 
emotional development 

Formally bi-
annually. 
Ongoing as 
needed 

P/T meetings 
parent 
information 
evenings 
Appointments 
with parents as 
needed. 

Greater understanding  
of child's needs 

Portfolio assessment Learning outcomes, 
knowledge and skills 

Ongoing Teacher designed 
tasks put 
together in a 
folder. 
 

Used to assess learning  
outcomes which is then 
 used to influence 
 differentiation 

Concept mapping Knowledge and skills and 
attainment of learning 
targets 

End of a topic In 
copy/SALF,individ
ual child, using 
concept map 
details 
learning/knowled
ge of topic 
Science 

Can clearly see number  
of learning outcomes  
achieved 

Questioning 
 
 

All of the above Always Variety of 
questioning; using 
open/closed or 
higher order 
thinking 
questions 
Tables Tests 
Daily Mental 
Maths 
 

Models good questioning  
to children.  Provides 
 immediate feedback on 
 children's learning 

Teacher observation All of the above Ongoing Mentally noted 
Brief notes jotted 
occasionally when 
deemed 
necessary 

Provides immediate 
 feedback on children's 
 learning thus allowing for 
 AoL which impacts on AfL 

Teacher designed tasks 
and tests 

Knowledge and skills- 
learning objectives 

Weekly and end 
of term tests for 
tables 
Friday Tests in 
mental maths 
Maths 
Assessment tests 
End of term tests 
in English, Maths 
and Gaeilge 
Check lists for 
topics completed 
at the end of term 
SESE- KWL charts 
End of term 
checklists 
Work samples 
My month at 
School Portfolio- 
work samples 
included 
 

Prepare test 
questions or tasks 
which 
demonstrate 
particular 
understanding or 
skill in a curricular 
area. 
This is done right 
through the 
curriculum 

Provides evidence of learning 
 in context (tasks) Provides  
samples of children's work  
which impacts on planning 
 of future lessons 
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Standardised testing Knowledge and skills of 
literacy and Numeracy 

Annually Teachers swop 
classes and 
correct the class 
that they 
supervise in 
conjunction with 
the L.S. teacher 
that supports the 
particular class 

Highlights learning support needs,  
both high and low percentiles 
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